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Abstract

 One of the services that should be carried out by early childhood education (henceforth PAUD) teachers in the holistic integrative program is group guidance and counseling. Therefore, a manual which can assist them in providing these services is needed. The research method is research and development by following the CID development model which consists of 4 stages, namely 1) Define, 2) Design, 3) Develop, and 4) Disseminate, then adapted to the 4-P, namely a) Definition, b) Design, c) Development, and 4) Dissemination. The design was validated by two experts, each of whom was with a professional background in guidance and counseling, and early childhood education. The validation results showed that each aspect of the material, presentation, language and graphics are very valid (82%), valid (76.25), valid (70%) and very valid (85%) respectively. The dissemination stage  was carried out through trying out the manual for the implementation of guidance and counseling in PAUD to PAUD teachers throughout to get an idea of ​​whether there are still improvements so that the use of this manual can achieve the expected goals. However, because they were still in a pandemic condition that gathering them in one place was quite impossible, the dissemination stage was continued by disseminating the manual to teachers and asking for input for the improvement. The result was that 97.6% of the total teachers stated that the manual could be used with a few revisions.
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INTRODUCTION
The Indonesian Child Protection Commission (KPAI) stated that the last three years were constructive years for children in Indonesia. Violences against children (child abuse) which includes physical, sexual, psychological and neglected, which were suspected as those who were the closest to them as perpetrators. KPAI commissioner, Jasra Putra, revealed that among 4579 cases of child abuse in 2017, 4885 cases in 2017 and 5285 cases in 2019, some of the perpetrators were those who were close to them, such as step fathers as well as their biological ones, closest family members and relatives, and even their friends (JawaPos.com, Saturday 03 August 2019).

Dealing with the phenomena, efforts to anticipate and minimize the worst effects of acts of violence on children require absolute protection for them. This protection can be provided by the environment and the closest people, such as parents, other adults and teachers at school since children spend more time to interact and have activities there after the family environment. This implies that proper protection of teachers in schools is a must. The right protection must be given in the right way and with the right target. One form of protection that teachers can provide in schools is to include these activities in the educational program that the child is undergoing.

Integrated Holistic program is one of the programs which is currently available in PAUD which accommodates the existence of a child protection service program. Holistic-integrative learning is essentially the integration of humans as individual beings who are also social beings as outlined in the form of comprehensive, cooperative, competency, and individualistic learning. A process that seeks to integrate and optimize cognitive, emotional, physical, language, social, motor and artistic development in children's growth and development that must be given from an early age (Yuli and Imam, 2017). This can be interpreted that the programs contained in the PAUD unit currently must be implemented properly in order to integrate all aspects and potentials of children, one of which is in child protection.
The implementation of such protection programs can be realized in several approaches in the learning process in kindergarten. One form of approach that can be done is by providing guidance and counseling (BK) services. Several approaches can be used in the implementation of guidance services in kindergarten (Susanto, 2015). The implementation of guidance uses integrated services where guidance services are carried out in an integrated manner with all educational activities in kindergarten. The implementation can be done with the following approach: 1) instructional and interactive approach, which is integrated with the implementation of the learning process, for example creating a fun and varied classroom atmosphere and activities, teaching to discipline, holding individual, group, and classical activities, 2) system support approach, namely by creating an atmosphere of kindergarten and its environment that supports child development, 3) approach to personal development, namely by providing opportunities for children to develop according to their conditions and abilities. This approach can be done by giving individual tasks, placing children in groups based on interests and abilities.
The approach mentioned above can increase children's knowledge about dangers, how to avoid and save themselves. This approach can be implemented in group guidance and counseling activities. In those activities, children are trained to express opinions and develop new understandings; one of which is related to protection. In general, group guidance services aim to develop social skills, especially the communication skills of service participants (students). More specifically, group guidance services aim to encourage the development of feelings, thoughts, perceptions, insights and attitudes that support the realization of more effective behavior, namely increasing students' verbal and nonverbal communication skills (Tohirin, 2014). It can be interpreted that through group guidance and counseling activities, children are trained how to find things that they experience or know about acts of violence. In addition, children are also given an understanding of acts of violence and how to protect themselves. However, children tend to be less able to understand verbal explanations about danger if it is not accompanied by direct practice (Lamb et al., 2006). Thus, group guidance and counseling activities as a place to provide child protection services that are part of a holistic integrative program in PAUD units are very important activities to carry out.
This study was carried out in response the need to strengthen PAUD teachers’ skills in carrying out group guidance and counseling activities, especially through integrative holistic programs. To achieve this purpose, the teachers need to be trained and provided with supporting manual to succeed the program. This manual is important because it facilitates the teachers in carrying out such program as part of learning process (Prastowo, 2011). In addition, (Alfin, 2019) this manual is also expected to improve the performance of PAUD teachers in providing services because counseling and guidance services are activities that are structured according to principles, procedures, and principles so that they require proper implementation and are carried out by teachers who have the right skills for it. Thus, PAUD teachers need to be provided with a manual for the implementation of guidance and counseling in schools to provide protection services with a strategy of guidance and counseling services, and this is what researchers try to develop in the form of a manualcompiled based on the needs of teachers in schools in terms of student protection services from acts of violence.
METHODS

This study used research and development method. It followed the CID (Constructivist Instructional Design of model by Thiagarajan 1974 ) development model. This model has a model structure consisting of 4 stages, namely: 1) define, 2) design, 3) develop, and 4) disseminate (Ernawati, 2014)  
The definition stage began by conducting an assessment and distributing questionnaires to obtain data about the problems of acts of violence that occured in PAUD and efforts carried out by teachers in the handling and preventing such violences. 
The design stage dealt with designing a manual for the implementation of guidance and counseling in PAUD based on the result of data analysis. This manual consisted of several parts, namely introduction, general instructions, special/technical instructions, closing 
The development stage referred to the validation of the manual by experts of different areas of expertise: guidance and cauncelling and early childhood education as well and by using an instrument. The result of validation was taken as primary consideration for carrying out the revision of the manual. 
Dissemination stage concerned with distributing the revised manual for implementing guidance and counseling in PAUD to PAUD teachers throughout Limakaum District. The main purpose of this stage was facilitate the teachers to understand and utilize this manual. In other words, if there were parts of the manual that were not achieved in accordance with the objectives then offer possible solution was sought
The subjects of this study were PAUD teachers from 25 kindergartens in Lima Kaum District of Batusangkar City. Furthermore, the descriptive statistical data analysis, which describes the level of instrument validity was used. 
RESULTS AND DISCUSSION

This development research was carried out with the aim of developing a manual for the implementation of group guidance and counseling to improve the skills of PAUD teachers in implementing holistic-integrative programs in child protection services in Limakaum District. This research was carried out in 4 stages, namely 1) defining 2) designing 3) developing and 4) distributing. The following describes each of these stages:

Definition Stage
At this definition stage, there were two activities, namely analyzing acts of violence that occur in PAUD and analyzing the handling and prevention carried out by teachers. The analysis of acts of violence was carried out by visiting several PAUD in Batusangkar, namely: 1) Islamic Kindergarten of Mesjid Raya Batu Floor. 2) Alfittiyan Kindergarten, 3) Alfaizin Kindergarten, 4) Alfalah Kindergarten, 5) Bustanul Atfal Kindergarten, 6) Permata Bunda Kindergarten, 7) Tahfiz Mutiara Qurán Kindergarten, and 8) Darussalam Kindergarten. In general, the results obtained showed that 66.7% of acts of violence against children took place physically, psychologically and verbally. The violence took place in the form of hitting, pinching, kicking, laughing, mocking, and saying impolite words. Violence is generally carried out by students or friends, and tends to have an adverse impact on their development.
Furthermore, data on handling and prevention by teachers shows that 54.4% of teachers had implemented protective services to students through classroom learning with character education, teaching good language, advising children, and teaching how to respect each other. From the data above, it can be concluded that acts of violence in PAUD often occured and teachers have provided protective services to students. Research data also shows that there is no action that aims to invite children to think how to find solutions to solve their problems and efforts to avoid acts of violence.  
Design Stage
After analyzing the data, obtaining the data were used as the basis for the development plan of the manual. The first step was preparing a design of  manual containing guidance and counseling materials that was trained in each training session in order to strengthen the skills of PAUD teachers in the implementation of protection services. in schools through group guidance and counseling. More detail can be described in the form of a draft manual as it can bee seen ithe following table: 

Parts of the manual


:
Desriptions

CHAPTER I: Introduction 

:   1) PAUD teachers’ profile
 
    2) PAUD students’ profile
 
    3) group guidance and counseling in PAUD. 

__________________________________________________________________________

CHAPTER II: General Instructions:      1) understanding of group guidance and counseling 
    2) implementation of group guidance and counseling
        In PAUD
__________________________________________________________________________CHAPTER III: Technical Guidelines:  1) the concept of group guidance and counseling in 





       PAUD 
   2) the purpose of group guidance and counseling in
       PAUD 
   3) the benefits of group guidance and counseling in 
       PAUD 
   4) the stages of group guidance and counseling
    activities in PAUD
___________________________________________________________________________

CHAPTER IV: Conclusion

: conclusions and suggestions for the contents of the
                                                              manual as a whole. 
___________________________________________________________________________

Furthermore, the above design will be developed in the form of manual that will be used by teachers in schools in providing protection services using a strategy or group guidance and counseling approach, which is part of the Integrative Holistic PAUD program.

Development Stage
At this stage, validation of the design of the manual by two experts related to the implementation of group guidance and counseling in PAUD was carried out, guided by the following rating scale:

: 
	Percentage 
	Category

	0-20
	Not valid at all

	21-40
	Less valid

	41-60
	Sufficienly valid

	61-80
	Valid

	81-100
	Very valid


The validation results gave the following results: in terms of material and graphic aspects, 82% and 85% respectively were in the category of very valid, while in terms of presentation and language the percentages were 76.8% and 70% are in the category of valid. The result points out that design of the manual has met the valid criteria which is in a good rating according to the assessment standard. Furthermore, several suggestions related to the need to add more detailed material so that they can be discussed in group guidance and counseling with children related to protection or acts of violence against children and the systematic writing and effective sentences used in the manual were carried out to improve the design of the manual.

Dissemination Stage
After the design of the book is adjusted to the appropriate design, procedure, and manual writing, the next step was to socialize it to teachers in PAUD in Lima Kaum Batusangkar sub-district and provided training on how to use the manual and guidance and counseling skills. groups to strengthen integrative holistic programs in protection services for early childhood. This step aimed to see the achievement of the objectives of the manual and evaluate the parts that still need to be perfected before being printed and distributed to PAUD teachers to serve as a manual in providing protection services as part of the Integrative Holistic program. This stage is carried out by visiting school principals and PAUD teachers to their respective schools to socialize the manual and asking for input for improving the manual through the instruments that have been provided. The results of the assessment showed that 97.6% of the total teachers stated that the manual could be used with a few revisions.
DISCUSSION
Early Childhood Education (PAUD) is a place for the development of all aspects of a child's personality from 0 to 6 years old (pre-school). The importance of maximum education services in PAUD is to assist children in determining the direction of their development starting from the cognitive development, attitudes, skills and creativity needed by children in adjusting to their environment, then becoming important for the process of further growth and development.

The study of the growth and development of children should receive a thorough discussion. One of them is through the Holistic Integrative PAUD program. Presidential Regulation Number 60 of 2013 explains about Integrative Holistic PAUD as a form of government commitment in ensuring the fulfillment of holistic integrative rights for early childhood development in terms of education, health, nutrition, care, care, and protection and welfare of children. The holistic integrative program is a comprehensive early childhood care program that includes children's growth and development to optimize all aspects of their development which are carried out in an integrated manner by relevant parties at various levels of society, government and the center. The purpose of this holistic integrative PAUD is in general to provide comprehensive development services for children to create healthy, intelligent, cheerful, and noble children.

The development of holistic integrative PAUD also aims to fulfill the holistic integrative 5 pillars of children's rights, starting from the child's right to be holistically integrated from disease, as well as the right to be fulfilled holistically integrative nutrition adequacy so that they can explore and develop their brain abilities to the fullest. In addition, children also need to be stimulated as early as possible, get good care, and the right to get protection from physical and psychological violence (Fasli in Febriza, 2019). These protection services can be carried out by teachers specifically who are not integrated with the teaching and learning process. One form of activity that can be done is through guidance and counseling services.

In formal early childhood education institutions (TK/RA) guidance and counseling have become an integral part of education in schools since the 1975 curriculum was implemented. Guidance and counseling in early childhood can be interpreted as a process of providing assistance to early childhood that is carried out by educators (teachers or assistants) so that children can grow and develop optimally and have the ability to overcome / resolve the problems they face (Rifda, 2017).

In addition, the purpose of counseling guidance for early childhood is to help children develop cognitive abilities that are more directed at self-understanding and understanding the surrounding environment (Hilddebrant,1986, in Rifda, 2017). Specifically, the purpose of guidance and counseling is to help them (children) to be able to: a) better know himself, his abilities, nature, habits and pleasures, b) develop their potential, c) overcoming the difficulties it faces, and d) prepare children's mental and social development to enter further educational institutions (Syaodih &Agustin, 2011) 
This also implies that counseling services can help children understand their environment where the environment is an area that allows the emergence or occurrence of acts of violence against children. One form of approach that can be taken in order to achieve the above objectives is with group guidance and counseling services. In summary, children prefer to learn in a group atmosphere, and with the group approach, services can be carried out optimally by reaching the overall characteristics of different children. Group guidance and counseling services are different from the form of study group activities that are usually carried out by PAUD teachers in schools. This group guidance and counseling service has criteria, namely the presence of a group leader, group members, namely children or students, the material discussed, techniques and certain stages by taking into account the characteristics of each child or group member. Then there is a clear goal in this activity.

Meanwhile, the objectives of group counseling are; 1) train group members to dare to talk to people 2) train group members to be tolerant of their peers 3) can develop the talents and interests of each group member and 4) solve group problems (Sukardi, 2008). Furthermore, the objectives of group guidance are as follows: 1) Each group member understands himself well and finds himself. Based on this understanding, he is willing to accept himself and is more open to positive aspects of his personality. 2) Group members develop the ability to communicate with each other so that they can provide assistance to each other in completing developmental tasks typical of their developmental phase. (a) Group members acquire the ability to self-regulate and direct themselves, first in interpersonal contra within the group and then also in everyday life outside of group life. 4) Group members become more sensitive to the needs of others and better able to appreciate the feelings of others. 5) Each group member sets a goal they want to achieve, which is manifested in a more constructive attitude and behavior. 6) Group members are more daring to step forward and accept reasonable risks in acting, from to stay still and do nothing. 7) Group members are more aware of and appreciate the meaning and life of human beings as a shared life, which contains demands to accept others and the hope that others will accept them. 8) Each group member is increasingly aware that things that concern themselves are often cause concern in the hearts of others. 9) Group members learn to communicate with other members openly, with mutual respect and attention, which will have a positive impact on the lives of those close to them in the future (Winkel in Kurnanto, 2013).
Based on the questions above, it can be concluded that group guidance and counseling activities or services have a very important role for group members to learn to understand themselves and their environment. This is very suitable to be applied to early childhood who need to gain an understanding of themselves and how the environment around them.

Furthermore, the implementation of group guidance and counseling activities is quite different from the implementation of group learning activities. In this activity there are 2 leaders, namely the leader and co-leader. It aims to carry out maximum group guidance and counseling activities. Childhood is a time when children are more inclined to play, making it difficult for children to be able to feel at home in group situations for a certain time. Therefore, in this activity there are 2 group leaders. Co-leaders can assist leaders in directing children who tend to be unable to focus in group situations.

Dealing with this, some group counseling leaders prefer to work alone, and some other group leaders prefer to use assistants (co-leaders) especially when they handle large groups with more than 12 members. is a trained professional. The appropriate use of co-leaders depends on many factors, including economic considerations, group size and leader compatibility. Several advantages that can be obtained by using co-leaders in group counseling, namely 1) Easy to handle groups in difficult situations, 2) Provide more models, 3) feedback, 4) share specific knowledge, 5) practical considerations. The advantages described above can be analyzed that are very much needed in providing services to early childhood which have various characteristics and uniqueness (Ibnu&Noviyanti, 2011).

 Based on the explanation above, it can be understood that protection services for early childhood are optimal if they are given in groups in a professional way, namely through group guidance and counseling services by teachers who already have special skills in implementing them. Therefore, a manual for PAUD teachers is needed to improve their skills.
CONCLUSION

The guidelines for implementing group guidance and counseling in child protection services designed above can be one of the references or guidelines that teachers will use in carrying out activities. One of the goals of developing this manusl was to help PAUD teachers have professional skills in implementing group guidance and counseling which is carried out separately from the learning process. The group guidance and counseling is expected to be able to assist children in developing their potential and can guide children in providing protection services. This manual consists of 4 chapters, namely the Introduction, General Instructions, Technical Instructions, and the Closure. Validation of this guide is carried out thoroughly regarding the material, presentation, language, and graphic aspects of the 4 chapters above. The validation of this manual was carried out by two experts, namely; BK experts related to the implementation of group guidance and counseling in PAUD by Guidance and Counseling lecturers STKIP PGRI West Sumatra and lecturers majoring in PG-PAUD IAIN Batusangkar.

The results of the validation of the manual that have been designed with the assessment standards used are obtained results in aspects; a) material aspects, namely at the level of 82% with a very valid category b) presentation aspects, namely at the level of 76.8% with a valid category, c) language aspects, namely at the level of 70% with valid categories, 4) graphic aspects 85% with very valid In general, the results of the validity of the above can be concluded that the manual has met the valid criteria which are in a good rating according to the assessment standard. then the dissemination stage (disseminate) is carried out through testing the use of the guidebook for the implementation of guidance and counseling in PAUD to PAUD teachers to get an idea of ​​whether there are still improvements so that the use of this book can achieve the expected goals. This stage is carried out by visiting school principals and PAUD teachers to their respective schools to socialize the guidebooks and asking for input for improving the guidebooks through the assessment instruments that have been provided. The results of the assessment showed that 97.6% of the total teachers stated that the manual could be used with a few revisions. 
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